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Executive Summary
This project focuses on the early education curriculum in New Zealand. It examines its theoretical foundations for literacy learning and how literacy learning is provided for within the framework of the curriculum.

It also examines the elements of effective practice for literacy acquisition at both the early childhood and school settings. 
The implications for changes to classroom and school wide practices are discussed.
Purposes of my Project:
To gain knowledge of students literacy learning prior to school entry; to consider the implications for my teaching practices in my new entrant room; and to improve my school leadership practices.  

This project focuses on 2 areas of literacy learning: 
1.  The literacy development of young children prior to entering school.

A number of studies have highlighted the importance of the child’s experiences and engagement in literacy activities prior to starting school and when they start school, and also the significance of the transition to school in terms of a child’s learning. 5. 
and
Some recent research studies in Masterton, as well as the “Picking up the Pace” (Phillips, McNaughton & McDonald, 2001) project suggest that greater collaboration and negotiation between early childhood centres and primary schools can support continuity in language and literacy development. 12

2.  Elements of effective literacy practice in the school setting.
Teaching Practice can make a major difference to student outcomes. Our best evidence … is that what happens in classroom through quality teaching and through the quality of the learning environment generated by the teacher and the students is the key variable in explaining up to 59% or even more of the variance in students’ scores. 7
Background.

These 2 areas were chosen because:
1. As a new entrant teacher I realize that I have a responsibility to understand and appreciate the early education curriculum, the teaching practices and the learning experiences (particularly those related to literacy development) of children prior to their transition to school. I hope with this knowledge that I will continue to build on the foundations for literacy learning that have been so well established in the early education centres.

2. Last year I was asked to take on the role of Literacy leader. I soon recognised that I had many gaps in my general knowledge about literacy teaching and learning. I needed to bridge this gap in order to carry out my role successfully. I felt a need to create a discussion document about “Effective Literacy practices” that I could use with teachers for peer tutoring and mentoring.
Over the years I have been issued numerous resources from the Ministry, including:

· Te Whariki

· Kei Tua o te Pae (Assessment for learning: Early Childhood exemplas)
· Learning through Talk

· Effective Literacy Practice

· Literacy learning progressions

· National Standards

I have had neither the opportunity nor energy to fully explore them.

I felt I needed an opportunity to read and understand these texts and then reflect on their implications for both my classroom practice particularly transitioning to school, effective practice school-wide and my role as literacy leader.
Activities undertaken: (methodology)

The first step in my inquiry was to immerse myself in literature relevant to the early childhood setting. This included exploring Te Whariki, Kei Tua o te Pae, and research articles. 

 I interviewed early education advisors and teachers, attended cross sector seminars and observed teachers interacting with their student.
The next step was to read and process the texts related to the school setting and my role as Literacy leader. The texts to read included:

· Learning through Talk

· Effective Literacy Practice

· Literacy learning progressions

· National Standards
· Ready to Read Support material

· English language learning progressions

After immersing myself in all of these texts these specific questions emerged. 
1. What does the Early Education curriculum (Te Whariki) framework look like?
2. What direction does the framework give to early education centres for literacy teaching and learning practices?

3. What does literacy learning look like in a practical sense within an early education centre?
4. How do teachers make a difference to literacy learning of students? 
5. What are the implications for both my classroom practice (providing a good transition to school and continued uninterrupted literacy development) and my role as school literacy leader?
The answers to these questions are presented below.

Findings:
1. What does Early Education curriculum (Te Whariki) framework look like?
The curriculum (Te Whariki) is common to all the diverse pre-school services. It recognises the different programmes; philosophies (playcentre, Montesorri, Rudolf Steiner); structures; and environments (age range, urban/rural) of them. 
Te Whariki is underpinned by a sociocultural model for learning. This model seeks to bring together different theories and approaches about how children learn. It believes that society, the community, the family and the early childhood centre are contexts which all play an integral part in developing learning.  
Te Whariki integrates care and education and includes both planned experiences and activities and interactions that arise spontaneously. 
Te Whariki sets out the principles, strands and goals appropriate for the early childhood years. These principles, strands and goals are common to all early childhood services but it is accepted that the ways in which they are put into practice will differ from one service to another.

The curriculum emphasises that it is read and used as an integrated whole.
Narrative assessment forms the basis of the assessment and evaluation in Te Whariki.  The main goal of this assessment is to achieve maximum educational benefit for each child.  Te Whariki and other supporting texts (Kei Tua o te Pae-Assessment for Early Learning)) show that such assessments may include teacher observations, learning stories, transcripts, children's work, parent/whānau stories, and children's comments and may be accompanied by photographs or short video clips. Kei Tua o te Pae explores and informs assessment practice in early childhood education.  It helps teachers to develop practices that integrate assessment and quality learning experiences and to engage with children, parents, and whānau about children's learning and progress. “Learning stories” are a relatively recent narrative assessment tool. They document what children do and say in a learning experience.   Comments by the teachers are made in terms of the 4 principles of Te Whariki and the holistic learning and development of the student and they inform ongoing learning. 
2.What direction Te Whariki  give to early education centres for literacy teaching and learning?
Te Whariki acknowledges the importance of children being able to use and understand language. It realises the important role that early education centres play in ensuring that children engage with language and ensuring that a foundation is set for further literacy acquisition.  
In early childhood, one of the major cultural tasks for children is to develop competence in and understanding of language.2 
Language is significant for early literacy. Children’s comprehensions, decoding and motivation have their pre-cursors in the early pre-verbal and verbal conversations…1

Te Whariki states what young children need in terms of their language and literacy development. It says that young children (4-5 years) have increasing capacities for language and inquiry, increasing ability to understand another point of view, and are developing interests in representation and symbols (pictures, numbers, and words.) Children need opportunities to experience new challenges in their developing these capacities.                Young children need: 

1. adults who can encourage sustained conversations, queries, and complex thinking, including concepts of fairness, difference, and similarity; 
2. opportunities to use language to explore and to direct thinking and learning tasks; 

3. adults and environments to provide resources, challenges, and support for their widening interests and problem-solving capacities
4. opportunities for unfamiliar routines, new and self-directed challenges, co-operative ventures, and sustained projects;

5. a widening range of resources for creative expression, symbolising, and representation;

6. recognition of their developing sense of humour, which springs from new understandings about how things “ought “to be;

7. Challenging opportunities which keep pace with their physical co-ordination and development. 

Te Whariki states that all learning including Literacy learning is underpinned by the sociocultural model for learning. It believes that children who are nurtured in this way will be ready for literacy learning once they get to school.
Te Whariki ensures that all infants, toddlers and young children engage with a broad based, rich literacy environment founded within the sociocultural theory. The end result is that children are in a strong position to make a good start at school where formal reading, writing and language instruction begins.6 
Literacy learning is also underpinned by the Te Whariki principles, the strands and the learning goals and learning outcomes.
The principles and how they support and guide literacy learning are as follows:

· Empowerment (it empowers the child to learn and grow): This principle supports the provision of literacy resources, routines and activities that reflect the interests, experiences, home backgrounds and cultures of the students. Children will participate in literacy activities that are meaningful to them. 

· Holistic Development (it reflects the holistic way children learn and grow): This supports the belief that literacy should be woven throughout the environment, activities, and practices as opposed to using narrow skill based methods for the teaching of reading skills. 

· Family and Community (it acknowledges that the wider world of family and community): This supports the belief that teachers should build upon the literacy practices already occurring in families. 

· Relationships (it acknowledges that the relationships and the environment have a direct impact on learning and development):  It supports the belief that the environment should be carefully planned so that literacy learning can occur. As well as providing a variety of literacy materials it needs to provide for social opportunities where children can interact with adults and other children. Opportunities where activities are valued and enjoyed.
The strands and how they guide and support literacy learning are as follows:

Strand 1: Well Being: Children’s sense of well being can be enhanced by a variety of literacy experiences. Children’s emotional well being is supported through activities such as book reading, singing nursery rhymes and songs and playing with writing materials. All of these provide opportunities for meaningful, intimate and enjoyable interactions with adults and peers.

Strand 2: Belonging: This strand guides teachers to develop literacy activities that build on and reflect the literacy experiences and interests of the children e.g. including favourite books and songs. Regular literacy routines support children in developing a sense of security and familiarity and they can also be used to help children know the boundaries of acceptable behaviour within the setting.
Strand 3: Contribution: This strand can be enhanced by ensuring that all children are allowed to take an active role in their own literacy development. It is also supported by literacy resources that are inclusive and reflect the diversity of children such as books that portray both genders equally and different cultures in a range of roles.
Strand 4: Exploration: Children can be encouraged to explore and understand hat they live in a literate world. They can develop the ability to identify and use information from a range of sources including books for reference. They can develop familiarity with stories (oral, fiction, non-fiction) from different cultures about the living world including myths and legends. They can be increasingly exposed to and given the opportunity to explore the multimodal ways of communicating.

Strand 5: Communication: 

This strand gives more specific guidance than the others for literacy learning. It has 4 goals, 2 broadly support areas related to literacy and the other 2 are more tightly focused on specific areas relating to the acquisition of literacy knowledge, skills and attitudes. These goals are supported by learning outcomes, which not only include knowledge and skills, but also discuss a child’s attitudes, feelings, thinking, trust, curiosity, perseverance, interest, willingness and involvement. 
The goals and how they support literacy learning are as follows:

Goal 1: Children develop range of non-verbal communication skills for a range of purposes
Goal 2: Children develop range of verbal communication skills for a range of purposes. 
Learning Outcomes: Children develop:
· language skills in real, play, and problem-solving contexts as well as in more structured language contexts; 

· language skills for increasingly complex purposes, such as stating and asking others about intentions; expressing feelings and attitudes and asking others about feelings and attitudes; negotiating, predicting, planning, reasoning, guessing, story-telling; and using the language of probability, including words such as “might”, “can’t”, “always”, “never”, and “sometimes”; 

· an interest in repetitive sounds and words, aspects of language such as rhythm, rhyme, and alliteration, and an enjoyment of nonsense stories and rhymes; 

· an increasing knowledge and skill, in both syntax and meaning, in at least one language; 

· an appreciation of te reo as a living and relevant language; 

· confidence that their first language is valued; 

· the expectation that verbal communication will be a source of delight, comfort, and amusement and that it can be used to effectively communicate ideas and information and solve problems; 

· the inclination and ability to listen attentively and respond appropriately to speakers
Goal 3: Children experience the stories and symbols of their own and other cultures.    Learning Outcomes: Children develop:
· an understanding that symbols can be “read” by others and that thoughts, experiences, and ideas can be represented through words, pictures, print, numbers, sounds, shapes, models, and photographs; 

· familiarity with print and its uses by exploring and observing the use of print in activities that have meaning and purpose for children; 

· familiarity with an appropriate selection of the stories and literature valued by the cultures in their community; 

· an expectation that words and books can amuse, delight, comfort, illuminate, inform, and excite; 

· experience with some of the technology and resources for reading, and writing; 

· experience with creating stories and symbols
Goal 4: Children develop and discover different ways to be creative and expressive.
.
Te Whariki suggests on page 73 that children moving from early childhood settings to the early years of school are likely to:

· have language skills for a range of purposes;

· have had considerable experience with books and be rapidly developing secure vocabulary, grammar, and syntax;

· enjoy returning to favourite books an recognising the distinctive characteristics of book language and be ready to consolidate concepts about print, such as directionality, how words are made up, and the correspondence between written and spoken words;

· have had opportunities to hear and use Maori;

· have some awareness of other community languages;

· enjoy writing and be keen to play with language and to hear and use new language;

· have developed a repertoire of expressive body movements for communication, especially in dance and drama.
3. What does literacy learning look like in a practical sense within an early education centre?
Based on the principles; goal;, learning outcomes; assessment; and evaluation practices the early education centres set out to provide a literacy rich environment that provides ample literacy resources (tools, props), interactions and opportunities where children learn to become literate.6

A literacy rich environment is a pre-requisite for literacy learning. It is an essential ingredient for all early education centres.

Such environments provide many literacy resources woven throughout the setting. These resources include: 

· a range of literacy tools and props, 
· lots of environmental print, 

· literacy focused resource centres

· a listening and recording station  

· Books. 
Literacy tools include writing implements (chalk, charcoal, crayons, felt pens, markers, pencils, pens, sand and fingerpaint for finger writing); writing materials (booklets, cards, coupons, diaries, calendars, envelopes, concrete walls, misty windows) and writing equipment (blackboards, books, sellotape, computer, glue, hole punch, boxes, whiteboards)

Reading tools and props include storybooks (fiction and non-fiction, modern and traditional, from a range of cultures, song and nursery rhyme books, jokes books, poetry books); picture books and posters (bought or home-made); reference books (books that provide information about animals, insects, places, vehicles, plants); instruction books (cookbooks, woodwork and construction, art and craft, science and technology projects); posters and general reading tools and props (maps and globes, phone books, newspapers, magazines, junk mail, menus, recipe books, comics, grocery packets, calculators, audio tapes).
 Environmental Print. which includes print on walls (signs such as  “wash hands” “please shut” “work in progress” “please do not touch” accompanied by pictures to support children’s understanding); print on objects (labels for storage containers, drawers, shelves); children’s names to identify own space and belongings.
Literacy- focused resource centres include: A writing centre with writing equipment, materials and implements and print models. Information Resource centres which can be developed and added to over time. They can provide children with real world literacy resources in a single, easily accessible place. A cooking information centre might include cooking books, recipe cards, shopping lists, pictures and labels of raw/cooked food, shopping lists, pens and pencils. A dinosaur information centre may include reference books, pictures, puzzles, miniature figures, games.
Listening – Recording station. This could include a CD player for listening to rhymes, songs, stories, poetry, and alphabet songs. A tape deck with easy controls.
Book Corner which is comfortable and inviting with: 
· Books to support comprehension such as storybooks that have one main character, a good simple plot, a simple satisfying climax, illustrations that reflect, build on and give clues to the text. 

· Non-fiction books that have lots of pictures of things that interest children and where the information is simple yet accurate. 

· Books to support decoding such as ones that emphasis letter names, sounds, letter shapes.

· Books  that promote awareness of rhymes and rhyming patterns such as nursery rhymes, poetry, song books, alliteration, assonance, phoneme. 
· Books that are motivating with colourful language, attractive illustrations, and humour
· Book collections to reflect a variety of cultural backgrounds.

Within this rich environment teachers provide a wide range of regular, meaningful literacy related experiences to help meet the literacy goals and learning outcomes.
Many experiences are part of the established routines for the centre such as signing in, message boards, and reading to children. Many are documented in short term and longer-term planning.                                                                                                                                         The planning process involves teachers observing and gathering information through written observations and discussions with the children about what they are doing. This information is then interpreted in relation to the children’s learning and development, their interests, and literary skills, knowledge and understandings, opinions and ideas. Learning objectives are then set to extend their literacy knowledge, skills and understandings within the chosen context. Learning experiences are planned to include the children’s ideas. A teaching strategy which is the most appropriate for the planned experience is determined. Results about the children’s leaning is evaluated and assessed in relation to the learning objectives and teachers reflect on and evaluate the effectiveness of the teaching and learning plan. This process is evident in the assessment documentation of children’s “learning stories”. Children’s portfolios are always accessible for all members of the learning partnership to read, re-read, add ideas and make comments about the learning journey and the next steps to be taken.
Teachers draw on a range of teaching strategies and techniques to support children’s’ language and literacy learning. They might include:  
· Scaffolding where the teacher works with a child to bridge the gap between what a child already knows and what he needs to know

· Co-construction where the teacher and child engage in a joint activity usually involving comprehension (talking about meanings, understandings and perspective)

· Deconstruction where the teacher explores a child’s literacy understandings to see where they have arisen.
· Problematising where the teacher explores a child’s assumptions and challenges them to think more deeply.

· Modeling where the teacher models good literacy practices.
· Facilitating where the teacher makes or changes the environment to support the learning.
There is also a range of more specific teaching strategies that teachers can use to build on and support children’s learning. These might include:

· Demonstrating – giving children the information to engage with literacy tools.
· Suggesting – suggesting ideas but leaving the final decision to the child.
· Describing – helpful in supporting comprehension or introducing new vocab.
· Recalling – to help draw links between past and present literacy experiences.
· Questioning – open-ended -to extend thinking and understanding
· Using humour – to enjoy aspects of literacy and for developing phonemic awareness.
There are many experiences, which could draw on a range of strategies and techniques that could be planned for at both early education centres and a new entrant classroom, to support literacy learning. These include:
· Opportunities for sustained conversations, opportunities to ask questions, and to take the initiative in conversations.

· Opportunities for playing and having fun with words and also for sequenced activities, experiences, problems, and topics that encourage complex language.

· Opportunities for children to have private conversations together.

· Opportunities for the inclusion  Māori phrases and sentences - a natural part of the programme

· Opportunities to read books. 
Book reading is at the centre of most early childhood literacy practices. Regular and positive book experiences show children that reading is an important, worthwhile and enjoyable thing to do. Reading to children is important but to be more meaningful it needs to be interactive and co-constructed. Being read to on a regular basis exposes children to the conventions of written language and helps them learn more about book language and how it is different to everyday speech e.g. its grammatical structure, the forms of narrative and the text constancy of texts. Book reading allows opportunities for early decoding skills e.g. familiarity with letter shapes, phonemic awareness. It also allows the opportunity for the development of concepts about print, e.g. directionality, punctuation, knowledge that print conveys a message that can be revisited, that spoken words can be written down and read back, that both the text and the illustrations carry the story.  Book reading, questioning and resulting discussion helps a child develop their comprehension and extends their vocabulary. It allows them opportunities to build on their knowledge and develop some higher thinking skills.
· Opportunities for dramatic play  to develop narrative abilities.(The language used is similar to the language of books) 

· Modelling a range of self checking strategies e.g. prompting a child to query that what they hear and makes sense; picking up information from pictures- making unwritten assumptions, meanings or messages; focussing on the narrative structure of stories.

· Opportunities for children to retell stories including their own “learning stories.” 
 Learning stories form a valuable literacy resource. Teachers report that they are a continual source of delight for all members of the learning partnership. They provide teachers and children with something interesting to talk about together with families and whanau. The language is able to be understood and it is meaningful to the child because it is based on concrete experiences. A child is able to “read” and respond to some of the documentation because of the supporting photographs and visual cues and because the story is a familiar one that has been repeated a number of times for willing audiences. 
· Opportunities to write about authentic experiences.

As soon as a child can pick up a writing tool they naturally learn to make marks with them. It is empowering for a child to write (in whatever form) and read his own stories. A child needs to have ownership and control over his own writing otherwise he will lose his creativity and motivation to write. 
There is a place for shared writing where the teacher transcribes stories e.g. writing captions to drawings or paintings and putting words on signs and posters; discusses print conventions; constructs words from sounds that are heard. There is a place for guided writing where a child can be encouraged to write for himself and praised for what he has produced; where a child can copy his own story that has been transcribed for him; where a child can retell the story he has written. There is a place for independent writing where a child can be encouraged to write by having writing materials, implements and models of writing freely available. 

· Activities to develop phonemic sensitivity: sound games where children listen to and explore a variety of different sounds (environmental, body, vocalisations, created with props); sound games where children listen to and differentiate between different qualities of sound (loud, soft, long, short). 
 Activities to develop awareness of syllables: move, clap, add percussion/rhythmic chanting to emphasis compare and count syllables.
Activities to develop awareness of Rhymes: nursery rhymes, finger games, poetry song- use music, percussion, vocal variations to coincide with the rhyming word; pausing before saying rhyming word to give it emphasis and allowing children the chance to fill in; use movement and touch to highlight; invent and make up nonsense rhymes, identify the odd one out, rhyming riddles eg I’m thinking of an animal that is green and rhymes with log OR I hear with my little ear something that rhymes with…… Rhyme games can be more progressively challenging moving from rhyme judgment to rhyme production e.g. does this rhyme? Which words rhyme? Tell me a word that rhymes with…?

Activities that develop an awareness of initial sounds and rimes: (Awareness of rhyme supports rime detection and the ability to detect initial sound provides a strong support for letter/sound learning) Highlight, emphasis and isolate the initial sounds of words; emphasis’ alliteration in songs, poems etc e.g. ssslippery,  ssslimy, sssnake; adapt familiar songs to emphasis onset phonemes e.g. Old McDonald had some (chicken, cheese, chocolate)… with a ch ch here and a ch ch there..; adapt instructions e.g. “children whose names begin with mmmm can go”; play games such as –Guess who I am going to say tttTom, I hear with my little ear something that starts with ssss.

Activities to develop awareness of Alphabet/letter sounds (letter name and sounds go together to ensure that children understand that alphabet letters have a specific sound attached and vice versa): A child has an interest in his own name so learning the initial letter is a good place to begin; it is easier for a child to learn the letters which have names similar to the way they sound (m, s, t, p); sing alphabet songs which use both letter name and sound; highlight letters of environmental print e.g. mmm like McDonalds, sss in stop; read letters in a child’s own name as they learn to write it.

Activities to develop awareness of phonemes (the ability to detect and breakdown phonemes is difficult but awareness can begin): use a slow talking puppet to accentuate the phonemes. A child with support can learn to blend them back into words.

Nicholson (2005) discussed the key areas that he regarded as predictors of literacy success.
Children’s knowledge in specific concept areas predicts later reading achievement in English.   These concepts are: knowledge of alphabet letters and sounds; phonological awareness or sensitivity; grammatical sensitivity; concepts and conventions of print; receptive vocabulary; ability to use book language; ability to produce narratives; pre-conventional spellings; and an extensive vocabulary of unusual words.12  

Clay (1991) also suggested that writing provides clues about a child’s literacy learning in general.
In the Early education centers there is some concern and debate about how well early education teachers are able to address and lay the foundations in the core area of decoding.
Much of the work done in early education centres concentrates on promoting language comprehension strategies and positive attitudes.  There has always been a struggle with introducing that lead up to and promoting the decoding process….
School entry assessment results demonstrate this struggle - children’s oral language and comprehension on starting school is considerably stronger than their concepts of print and simple decoding related skills. 1.

4.How do teachers make a difference to literacy learning of students? 

Although children take many pathways in their literacy learning, research shows that the quality of teaching and the learning environment both have a major influence on students’ achievement. What teachers do in their classroom makes a significant difference to literacy outcomes for students. 4
These findings developed as a result of reading relevant primary school texts but they were heavily influenced by my in depth focus of the teaching practices in Early education.

Quality teaching involves:  

· Effective teaching practices 

· A quality learning environment 
It is important for teachers to: 
· Have a knowledge base for what they do: Knowledge of Literacy learning

· Have a detailed knowledge of their students: Knowledge of the Learner. 

· Be strategic in their instruction: Instructional Strategies

· Place the use and creation of texts at the centre of their students learning: Engaging learners with texts.

· Have a high expectations for all their students’ potential to achieve: Expectations

· Foster partnerships: Partnerships 

Knowledge of Literacy learning: Knowledge of current literacy research and practice should inform class programmes.
Teachers need to:
· Be aware of the theoretical basis for literacy development and the implications for teachers: 
There is an abundance of theoretical literature and debate about how children learn the foundations of literacy. This debate centres around 3 areas and their importance. The 3 areas include the sociocultural contexts of the child; the child’s more immediate contexts such as family where they encounter literary practices and experiences; and the cognitive aspects of literary acquisition such as comprehension, motivation and decoding. The sociocultural model recognises the contribution of all areas and places the “literate child” within all influences.

· Have knowledge of how learners acquire literacy: 
There are 3 core language and literacy areas which are part of all mainstream theories on how children learn literacy. They are regarded as the key predictors of literacy and they impact on a child’s future success. In school texts they are labeled: making meaning; thinking critically and learning the code.  In the early education curriculum they are labeled as: 
comprehension: a knowledge to comprehend texts which includes: a wide range of background experiences, specific vocabulary of texts; concepts of print, motivation: the development of positive attitudes and beliefs about literacy and reading and decoding: a knowledge that underpins letter and word decoding. 
· Provide literacy activities through which their students can develop knowledge and strategies for learning the written code of English, for making meaning and for thinking critically.

· Have a knowledge of the variety of text forms

Knowledge of the Learner: Using a range of literacy tools, assessment information will be collected, analysed and used to plan further literacy learning.
Teachers need to:

· Focus on students use of Oral Language: Assessment tools: Junior (JOST) Senior: Observations.
· Make regular analysis of assessment data – Star, AsTTle, Entry assessment, Observation survey, Running records, formal and informal conferencing, observations, peer assessment, self assessment.

· Use assessment data to set instructional objectives
Instructional Strategies: A range of instructional strategies, approaches and deliberate acts of teaching to meet needs of learners should be used.
Teachers need to:

· Be aware of and use deliberate explicit, acts of teaching:

Modeling and scaffolding the learning task
Prompting

Questioning

Giving Feedback and feeding forward for next learning steps

Telling

Explaining 

Directing

Effective Literacy practice Years 1-4pp76 - 89, Years 4-6 pp 78 - 91 

· Provide an effective programme mix:   language experience, shared reading and writing, interactive writing, guided reading and writing, independent reading and writing. This mix will vary according the age and independence of the child.
Ready to Read: Teacher support material. Emergent pp 6-10, Early pp 9-18, Fluent pp 11-26
Engaging learners with texts: Making connections to experiences and or/knowledge of the learner requires using a variety of appropriate texts.
Teachers need to: 
· Believe in the central role of Oral Language. Oral language activities are an integral part of literacy programmes – closely linked to shared, guided, independent reading and language experience and writing. Plan multiple and cross curricula contexts for oral language opportunities.
· Show an enthusiasm for reading and writing. It should be interesting and exciting
· Promote the links between reading and writing. The more children know about reading the more they will know about writing. The same basic knowledge about print is used when they both decode and encode words, they draw on the same processing strategies (attending, searching, self-correcting), they draw on the same comprehension strategies, they read to acquire vocabulary they use in writing, they read and analyse particular text forms and they can use them as a model for their writing.
· Explore student’s prior knowledge and make links between home and school.

· Provide a range and variety of rich texts to foster reading and inspire writing. 

·  Be clear about, share and display the purpose for learning, the task, and the learning focus or success criteria.
· Develop students processing and comprehension strategies for using texts. 

· Develop the writing process and develop students writing strategies.

 Effective Literacy practice Years 1-4pp 127-148, Years 4-6 pp 153-159
· Ensure that students can explain what they are doing during literacy learning. They need to identify and articulate the knowledge and strategies they are using.

· Expose students to the multimodal ways of communicating. Imbed ICT in programme

Expectations: Sharing expectations with the learners and providing regular feedback on their learning has a strong impact on achievement.
· Have a clear vision of what they expect their students to achieve as speakers, listeners, readers and writers. Expectations should be high but appropriate.
· Unpack achievement objectives into clear instructional goals to share with all partners in the student’s learning.

· Provide students with purposeful, personally significant and challenging tasks.

· Know general patterns of development and Indicators of progress.
Written: Effective Literacy practice Years 1-4pp70-74, Years 4-6 pp 73-74 and English Learning progressions
Oral: Learning Through Talk: Years 1-3 pp 42-44, Years 4-6pp 42-43 and English learning progressions

· Reflect and review.
Partnerships (student, parents/caregivers, classroom teacher, intervention teachers, peers) Learning is enhanced when people in/outside the school share knowledge of the learner and learning.

· Clarify and communicate with network of partners: shared expectations, shared knowledge about the student, shared knowledge about literacy learning, and shared knowledge about background experiences of student. Celebrate achievements together – feedback and feed forward.

· Network with intervention teachers (ESOL teacher, T aides, Reading Recovery teacher to ensure appropriateness, consistency and collaboration

· Foster positive and healthy relationships among students in the classroom. peer groups, buddies, peer tutors, students with the same linguistic background 

Quality learning environment (Print rich)
· We need to create, maintain and reinforce a safe learning environment where students a confident to “have a go” without fear of a negative reaction. Create a classroom of respect, collaboration and cultural engagement.

· Good organisation and management of the classroom programme is essential to effective instructional practice. Appropriate structures and routines help the teacher provide the best learning support for students.
ESOL students

Encourage ESOL students to talk with each other in their first language. It helps to build confidence, develop their language and thinking skills and show that their first language is valued at school. Allow many opportunities for students to talk, make oral language tasks explicit, repetition and providing multiple opportunities to practice are powerful strategies.
Understand English learning progressions
5. What are the implications for both my classroom practice (providing a good transition to school and continued uninterrupted literacy development) and my role as school literacy leader?

 My newly acquired knowledge will be reflected in my classroom planning and practice; my role as junior syndicate leader; my partnership with early education services; my school programme of work; teaching practices; and my work with teachers in the role of Literacy leader.
In my role as a new entrant teacher /junior school leader I will use my recent knowledge to improve the Literacy outcomes for my students. I will:
· Provide more opportunities for children to have sustained conversations, to ask questions, to take the initiative in conversations and to have the skills to participate in discussions.

· Create more opportunities for oral critiquing of oral, visual and written accounts, stories and book.

· Include frequent and varied opportunities for playing and having fun with words.
· Introduce barrier games to encourage precision with language e.g. one child gives instructions to the other for an activity such as drawing a picture or making a simple construction using blocks. 
· Provide opportunities to “read” pictures for meaning e.g. photos.
· Include more games to develop phonological sensitivity and phonemic awareness, syllables, rhymes, initial sounds and rimes and phonemes. The “Ready to Read Support material” has many practical ideas in the chapter Sound Sense pp17-40. 
· Use the Ready to Read poem cards as a resource to develop phonemic awareness.
· Include Māori phrases and sentences  as a natural part of the programme 
· Include action songs and action rhymes in Māori and Pacific Islands languages as well as English
· Practise story-telling and retelling to support oral language development and reinforce story grammar – use puppets.
· Introduce classroom writing centre and information centres where practical.

· Increase environmental print within the classroom e.g. introduce a message board that children can write on to  record events and share information with others, reinstate a job wheel, saying for the week. 
· Ensure that books in class book corner support motivation, comprehension and decoding.
· Use ready to Read support material to provide an in depth focus for shared reading of their texts.
In my role as Literacy leader I will:
· Explore the use of narrative assessments (“learning stories”) in junior school (New entrant room initially) to support other assessments. At the moment my assessments are mainly skill based with no reference to key competencies. I need to adopt other techniques and methods which yield more depth and breadth of information

· To engage children, parents, and whānau about children's learning and progress. Give them opportunities to comment about their child’s learning in the portfolios.
· Use assessments discussions to reflect on and improve the quality of the learning context. Specifically use observation survey results to discuss practices for the maximum benefit for students
· Include “Dimensions of Effective Literacy practice” in curriculum document to support teachers in their delivery especially new teachers. Use as a guide for peer tutoring of teachers
· Modify class literacy planning to provide stronger links between reading and writing

· Allow children more opportunities for oral discussion, to exchange and extend ideas and develop their critical thinking.
· Use my understanding of the special characteristics in terms of literacy development of a young child for goal and learning outcome setting.
· Have realistic expectation of children’s language development - refer to progressions in texts.
· Be more pro-active in identifying and seeking assistance earlier for children where oral language delays are observed. 

· Develop a new policy and practice for a transition programme based on a development of partnership: The practices will include: a meeting following the students first pre-entry session to share background experiences of student and expectations of school and home, a way of sharing knowledge about literacy learning and a way of sharing knowledge about the student in the weeks following the transition. 
· Open the library facility to parents and pre-school children 1-2 times per week to foster a love of books and reading and a partnership between family and school.
·   Be more proactive in ensuring that new literacy resources purchased are inclusive and reflect the diversity of children i.e. books that portray both genders equally and different cultures in a range of roles.
Conclusion:
1. In New Zealand formal literacy learning begins when a child enters an early education centre. The type of experiences a child has is determined by the set Curriculum. The varying centres in New Zealand have a curriculum (Te Whariki) which is common to all, but the way it is put into practice differs from one centre to another. 

Te Whariki provides a framework for all learning including literacy learning.  It is made up of principles, strands and goals woven together to support each other. It consists of four overriding principles (Empowerment, Holistic development, Family and community and Relationships). These principles are woven through the five strands (Well-being, Belonging, Contribution, Communication, and Exploration). Each strand has a number of goals and each goal has a range of indicative knowledge, skills and attitudes listed as learning outcomes. The principles, strands and goals woven together support an integrated and holistic approach to literacy learning and development in early childhood programmes and environments. 
The type of Assessments suggested for all areas including Literacy reflect the 4 principles of Te Whariki. They take the form of “learning stories.” This type of assessment is a valuable literacy resource for children and family.  In learning stories teachers are required to notice, recognise and respond to what the children can do in terms of principles, dispositions and goals. 
The major link for literacy in Te Whariki is the Communication strand. The strongest statement in terms of literacy is in Goal 2 “Children experience an environment where they develop verbal communication skills for a range of purposes” and Goal 3 “Children experience the stories and symbols of their own and other cultures.”    There are also minor links with the Contribution and Exploration strands. 

Te Whariki outlines the young child’s literacy needs in terms of learning outcomes determined by the principles, strands and goals. The central role of Oral language development is acknowledged and the belief is that all literacy learning experiences and activities are based on oral interactions. Many of these interactions are formally planned and documented but many literacy interactions occur within the regular day to day activities and routines of the centre. 
Te Whariki acknowledges the importance of providing a literacy rich environment and it gives some direction for its establishment. 
Within an early education centre children are exposed to a range of literacy related activities, resources and practices involving development in the 3 core literacy areas (comprehension, positive attitudes, decoding) and knowledge in specific concept areas.  From my readings and observations it appears that most of the work done in early education centres concentrates on promoting language comprehension strategies and positive attitudes. There seems to be a struggle with introducing and promoting the decoding process. This could be due to the minimal training the teachers have had for understanding all areas of literacy learning.           Te Whariki states that children need experiences with rhyme, rhythm and alliteration but it does not give specific advice to teachers about teaching the foundations for decoding e.g. alphabetic awareness and phonemic awareness. For this information teachers need to explore other texts. 

2. Effective teaching practices and teaching environments are clearly linked to successful literacy outcomes for students. Te Whariki   and the New Zealand Curriculum support the dimensions of Effective teaching practice through their philosophies, principles, strands and learning goals.  
I will use many of the practices that I read about in Te Whariki and seen in the centres , to enhance learning and make the transition to school in terms of literacy learning as smooth as possible.

The dimensions of effective practice include: 

· Knowledge of Literacy learning where teachers have a knowledge base for what they do. 
· Knowledge of the learner where teachers have a detailed knowledge of their students. Research shows that children take many pathways in their literacy learning.

· Instructional strategies where teachers can be strategic in their instruction.

· Engaging learner with the texts where teachers place the use and creation of texts at the centre of their students learning. 

· Expectations where teachers have high expectations for all their students’ potential to achieve
· Partnerships where teachers foster partnerships with their students learning community.
· A literacy rich environment with a broad range of literacy tools and props, with lots of environmental print, books, and literacy focused resource centres. 
· A safe learning environment built upon respect, collaboration and engagement. Good organisation and management of the programme is essential to effective instructional practice.
I would like to thank the Teacher Study Awards for this sabbatical.   It was a wonderful opportunity for me, to first of all become familiar with Te Whariki, and then have the opportunity to see it put into practice. I have developed a great respect for the work the early education teachers do and the way they lay the foundations for literacy success. It was also an excellent opportunity for me to catch up with all the literature that we as teachers need to be familiar with. I know I will take the many ideas I have read about and seen and put them into practice in my classroom and school.
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